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Introduction

Tourism is the fastest growing sector in the world and contributes to economic growth by creating
jobs, driving exports, boosting regional development and fostering international cultural
understanding. Yet, it also confronts major challenges such as environmental deterioration, social
inequality and economic volatility that have generated important questions as to whether this
model is truly sustainable in the long run. To tackle these challenges, in 2015 the United Nations
has introduced the Sustainable Development Goals (SDGs) to encourage sustainability practices
in different industries such as tourism. Of 17 SDGs, Goals 8 (Decent Work and Economic Growth),
Goal 12 (Responsible Consumption and Production) and Goal 14 (Life Below Water) have direct
implications for the tourism sector. Hospitality and tourism academics must be equipped with
higher education to enable the next generation of professionals to address sustainability issues,
support and advance the Sustainable Development Goals (SDGs). It is therefore imperative that
the SDGs are mobilised in tourism and hospitality curricula to ensure that graduates have acquired
the requisite knowledge, competencies and ethical attitudes essential for a sustainable trajectory
for industry. Although sustainability in tourism is increasingly demanded, there is a lack of
literature on the incorporation of SDGs in tourism and hospitality studies. This article addresses
that gap by examining how the SDGs are being addressed in curricula and instruction at present,
and discussing both what challenges exist to deeper implementation of the SDGs as well as what
opportunities might be taken. Tourism and hospitality are pivotal sectors for achieving sustainable
development globally. The integration of SDGs in educational school curriculum is crucial to train
future professionals who can effectively deal with sustainability issues. With the growth of the
tourism sector, it is important for colleges and universities to teach students and staff with
knowledge and skills related to SDGs. The paper provides an in-depth review of the integration of
STEM education with tourism and hospitality, as well as with 17 SDGs.



Literature Review

Sustainable tourism is increasingly seen in academia and industry as important. Academics have
recognized several approaches to integrate the Sustainable Development Goals (SDGs) in tourism
education. These strategies involve the design of inter-disciplinary learning, the inclusion of case
studies and project-based learning to provide students with those skills required on the ground to
confront sustainability challenges in tourism. As reported by Alonso-Muioz et al. (2022) and Yue
& Ji(2020), mainstreaming of SDGs is possible in travel curriculums by incorporating innovative
teaching interventions such as setting up inter-disciplinary programs and using case studies based
on sustainable studies. Moreover, according to Schnitzer and Muller, cooperation with the industry
is crucial as partnerships are believed necessary in order to close the gap between theoretical
approaches and actual sustainability issues. Notwithstanding these strides, there are considerable
challenges that can hamper mainstreaming of SDGs in tourism education: resource constraints
(financial and physical facility); lack of formal institutional policy providing a blueprint for
integrating SDGs; absence or threshold level curriculum reform to integrate the new agenda.
Zhang and Li (2021) argue that the absence of formal institutional mechanisms often results in
disconnected actions in integrating SDG, which has rendered sustainability education inconsistent
and fragmented across different institutions. The import of SDGs in the curricula of tourism
education is additionally reinforced by Bandoi et al. (2020), who contend that tourism education
should reflect the intricacies of economic, social and environmental dimensions. This corresponds
to the increasing demand for SDG inclusion within higher education, that want new generations
of travel/tourism-graduates who can solve the urgent challenges of sustainable tourism
development.

Research Objectives

This study seeks to explore the incorporation of SDGs in tourism and hospitality education.
Specifically, the study aims to:

1. Evaluate the current extent of SDG integration in Tourism and Hospitality Education
curricula.

Examine student perception of relevance of the SDGs to their education.

What are the difficulties educators encounter in including SDGs into the curricula?
Examine industry collaborations to further the SDGs in Tourism and Hospitality Education.
Give recommendations for the optimal mainstreaming of SDGs in Tourism and Hospitality
Education.
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Methodology

It is qualitative research using purposive sampling to select participants from in CHED-accredited
and PACUCOA -accredited higher educational institutions (HEIs) in the Philippines. The study
involved 30 participants (10) academic faculty, students, and industry collaborators. Semi-
structured interviews and focus group discussions were conducted to capture rich data on the
integration of SDGs into curricula, pedagogy and learning outcomes. Thematic coding was used
to distil themes/sub-thematic analysis pertaining to the integration of SDGs, challenges and
improvement possibilities.

Results and Discussion
A.SDG Integration in Tourism and Hospitality Education Curricula

The results of this study demonstrate a trend toward the inclusion of SDGs in tourism and
hospitality curricula, although the scope differs considerably among institutions. The majority of
the educators stated that information about SDGs was being taught well, with experiential learning
like case studies and sustainability assignments used as methods. Students also reported positive
experiences in courses related to sustainable tourism and eco-tourism that enriched their
understanding of SDGs.

These results agree with the observations of Fernandez-Villaran et al. (2024) and Nguyen et al.
(2024) who emphasized the significance of experience/practice applied learning to successful
sustainability education in tourism. Moreover, Maguire et al. (2024), despite a growing trend
toward adopting SDGs by higher education institutions, implementation among instructors is
unevenly and haphazard significantly occurring without clear institutional support. This is
consistent with findings in the present study, where multiple mentors reported challenges with
institutional backing and sustaining programs. Similarly, Fernandez-Villaran et al. (2024)
discovered that many such curricular 'revamps' are motivated by individual faculty rather than
institutional concerns. But the study also found disparities within institutional policies designed to
support the mainstreaming of SDGs. Some of the mentors mentioned using sustainability
frameworks to support integrating the SDGs, while others reported that a lack of formal policies
was a key challenge regarding full implementation of the SDGs. This is consistent with the findings
of Dimou and Xenaki (2024), who postulated that no common methodology was used among
tourism programmes to assess SDG integration, giving rise to a disintegrated response by
institutions.

B. Student, Mentors and Industry Partners Perceptions of SDGs

Study reveals that students have a good understanding of the Sustainable Development Goals
(SDGs), deeming them important for future careers in tourism. Faculty and industry partners also
highlighted the significance of SDGs for preparing future industry leaders and for education being



in line with the goals for global sustainability. Binbasioglu (2024) and Jones et al. (2023) identified
that tourism students have a strong level of knowledge concerning sustainability problems and
susceptibility towards employment chances and industry responses. There was a great motivation
of the students to the relevance of SDGs for their future professional lives, and many showed pride
in being an active part in sustainable tourism. This perception is reinforced by business partners,
who emphasized the need to create learning progressions that are responsive to industry needs and
imperatives in ensuring job preparedness. Our results are consistent with Ertuna et al. (2023) who
emphasized the importance of bridging HEI with stakeholders from industry to promote
experiential learning that leads to appropriate implementation of SDGs. Furthermore, Fernandez-
Villaran et al. (2024) also found that the students exposed to sustainability-based courses are more
apt for responsible behavior and industry support by being sustainable.

C. Challenges and Barriers for SDG Integration

The greatest challenge of meeting the SDGs is that, recognizing and implementing the adjustments
to achieve both growth and development may be difficult. The research identified so far several
critical issues concerning the implementation of the Sustainable Development Goals (SDGs).
Primary concerns: Resources (including funding and training opportunities), Infrastructure
insufficiency. These were highlighted by industry partners and mentors to be significant challenges
in integrating SDGs. According to Maguire et al. (2024) and Albareda-Tiana et al. (2024), despite
growing recognition of the importance of sustainability in HEI, institutions are confronted by
structural challenges (e.g., financial support for sustainability initiatives, inadequate training of
staff and policy congruity) that remain to be addressed in promoting the full integration of SDGs.
In addition, there are significant knowledge deficiencies on the SDGs among teachers. Several
mentors and industry representatives emphasized the need for more training and professional
development opportunities for faculty in order to help them fill these knowledge gaps. As
mentioned by Komala (2025) and Hassan et al. (2023), the continued insufficient training of
educators is one of the greatest enduring dilemmas in educational for sustainability. Albareda-
Tiana et al. (2024) stressed the importance of continuous professional development about both
institutional and educator capacity, when discussing the successful integration of SDGs into higher
education.

D. Industry partnerships and their contribution towards SDGs

Role of industry partners in the promotion of Sustainable Development Goals (SDGs) in tourism
and hospitality education. Professional and industry mentors recognize that partnership between
academia and industry is important to better integrate the SDGs into curricula. There is evidence
that several industry collaborators are genuinely involved in co- development of learning
programs, enabling students to become 'hands on' with sustainability issues. This is consistent with
Ertuna etal. (2023) as well as Zhang & Tavitiyaman (2022), who argued that stronger collaboration
between higher education and tourism industry leads to better relevance and efficacity of the
sustainability education approach. Yet the research also found that industry has a role to play earlier



in the process of scaling up. Suklun and Bengu (2024) noted that stronger relations between
universities and industry will make the practical implications of sustainability education felt. In
addition, Sharma and Munjal (2023) argued that to generate adequate feedback and remain current
with sustainability trends it's necessary to make systemic ties between the industry sector and
academia, so that graduates are well- equipped to deal with real-world problems.

E. Future and Proposed Integration of SDGs More Effectively

There is evidence on a range of ways that the process leading to the integration of the SDGs can
be improved. Things like organized collaboration between business and education, curriculum
mapping, and continued professional development for teachers. This suggestion come in line with
those of Nguyen et al. (2024) promoted problem-based learning and curriculum mapping to
prepare tourism students with sustainable capabilities. Similarly, Fernandez-Villaran et al. (2024)
Highlighted the need for interdisciplinary collaboration, faculty development and strong
institutional leadership to mainstream SDGs into curricula. Respondents also suggested strategic
changes in SDG education, for instance to promote inter-sectoral cooperation and create a
conducive policy environment for sustainability education. Industry experts as well as mentors
emphasized the need for a more systematic approach to integrating SDGs at all levels of tourism
education so that it is implemented across the curriculum. These are the same results as those found
by Maguire et al. (2024), who maintain that broad institutional ambitions, underpinned by
leadership and stakeholder activation, are required to embody SDG-related change processes in
education. Conclusion. This research highlights the importance of integrating SDGs in tourism and
hospitality education to prepare future practitioners with knowledge, skills, and values required to
drive development of sustainable tourism. There has been some progress, but significant hurdles
remain with resources, policy infrastructure and staff training. Industry collaboration is needed for
further developing the practical implementation of SDGs in curricula. This study provides an
important perspective to SDG integration and serves as a useful roadmap for academia, policy-
makers and industry on improving strategies and curricula in education.

Conclusion

This research underscores the need to incorporate SDGs into tourism and hospitality education in
order to prepare future professionals with the knowledge and skills to assist in sustainable tourism
practices. The results indicate that there is some progress, yet issues still exist with regard to
resources, policy structures, and mentor training. Industry partnerships are essential in promoting
the practical implementation of SDGs within curricula. The research offers useful insights for
policymakers, education institutions, and industry players to formulate better strategies and
curricula that adhere to worldwide sustainability goals.
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